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Preparation for Adulthood: Supervising for 
Success 

 
Discussion Guide 

 
Learning Circle: Develop and maintain positive 
permanent connections between youth and caring 
adults. 
 
Activity One:  Introduction to Learning Circle – Focus 

Questions  
 
Objectives: To provide an introduction to the learning circle concept. 

To facilitate permanency discussions among members of the 
learning circle community. 

 
Time:  45 minutes 
 
Materials: Flip chart 
  Markers  
  Talking Balls/Sticks 
  Focus Questions 
 
Facilitator Notes: 
 
Introduce the Learning Circle format by informing group members that every 
learning circle is ritualistic.  There will always be focus questions and discussion 
to frame the day’s topic.  Divide participants into smaller talking circles and give 
each group their own talking ball/stick.  Inform the group that when a participant 
is in possession of this object, the focus is on him/her and what he/she is saying.  
All others should listen deeply to what this person has to say.  The goal of 
discussion in the small groups is to ensure that participants really spend time 
talking in depth about the identified focus questions.   
 
Note to Facilitator: The following strategies can also be used to facilitate the 
focus questions - The World Café and Technologies of Participation. 
 
Introduce the concept of permanency. Make the connection between 
permanency and preparation for adulthood.  Note that these two activities are not 
mutually exclusive but rather should be integrated because both are essential to 
supporting young people in their preparation for adulthood. 
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Give the groups 15 minutes to talk through the questions and inform each group 
that they will be asked to report back on the highlights of their conversations. 
 
Present the focus questions for the permanency learning circle and write them on 
the flip chart: 
 

1. What does permanency for young people in foster care mean to you? 
 

2. In your supervision, how do you address creating permanent connections 
for youth? 

 
During the discussion, facilitator should circulate throughout the room to ensure 
that groups are focused on the task and using the talking balls/sticks 
appropriately.  Once groups have discussed the focus questions, facilitator 
debriefs the small group conversations with the following probing questions:   
 

 In response to the first question, what were some of the words that 
came up? 

 What are some of the questions you ask in supervision?  How do 
you get your workers to think about permanency?  

 What challenges have you encountered and how are you 
addressing them? 

 What types of things are you currently doing to support your staff in 
their work with young people around permanency?  Talk about your 
successes. 

 What types of supports would be helpful to you as a supervisor? 
 

Remark that we often get caught up in thinking about permanency as a goal. 
Challenge group members to think about how they can help their staff make the 
attitude shift needed to think about permanency as a set of relationships.  
Relationships will help to sustain young people as they transition out of care.  
One of the things we’ve found is that young people need to be at the center of 
these permanency conversations.  Within the field, we’ve seen a very big shift in 
terms of recognizing that we’re not doing this FOR young people.  It’s about 
identifying good experiences for young people and supporting them with 
cultivating relationships.   
 
Remind the group that permanency is an emotional issue.  A lot of what needs to 
happen for youth preparing for permanency is working through their grief and 
loss.   Ask participants to reflect on what we need to do to support young people 
with grief work.  The reality is that we never address these losses with young 
people and they have no one to talk with about the multiple losses they have 
experienced and the resulting grief.  The core work of permanency is around 
helping young people work through their grief.   
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To wrap up this part of the discussion, address the issue of the language we use 
when talking with both workers and young people.  What do we mean when we 
say permanency or connections?  Do the people with whom we’re speaking 
really understand what we’re talking about?  Supervisors need to help their 
workers communicate with youth around translating the concept of permanency 
and what it means to them.  Reference the example from Gerald P. Mallon’s 
Toolbox No. 3 Facilitating Permanency For Youth in which the young person 
talks about permanency.   
 

“They’re always talking about this permanency stuff. You know social 
workers…always using these big social work terms to talk about simple 
things. One day, one of them finally described what she meant by 
permanency. After I listened to her description, which was the first time 
anyone ever told me what the term meant, I said, “Oh, that’s what you 
mean. Yeah, I want permanency in my life. I don’t think I ever had that! 
When can I get it?” 

 
Now, we are going to look at a series of digital stories representing the views of 
supervisors, workers and young people. 
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Activity Two:  Voices from the Field 
 
Objectives:  To appreciate the multiple perspectives on issues related to 

permanency. 
 
Time: 45 minutes 
 
Materials: Digital Stories (Supervisors - Patty, Erin; Workers - Shanette and 

Aurora, and Youth – Giselle, Leslie, and Sasha) 
  
Facilitator Notes: 
 
Introduce the concept of digital media stories and talk with the group about the 
purpose of the stories, how they’re made and where they can obtain a free copy 
of the DVD’s (http://www.hunter.cuny.edu/socwork/nrcfcpp/pass).   
 
After viewing the stories, ask group members to discuss what they’ve seen in the 
context of their earlier conversations around permanency. Use the following 
questions to facilitate discussion: 
 

• What are some of your reactions to the stories? 
• What did permanency mean to the storytellers? 
• How did the different roles illustrated by the stories impact permanency? 
• In the stories, what factors contributed to permanency? 
• After viewing the stories, what would be included in your definition of 

permanency? 
 
State that the stories highlight the importance of an individualized approach to 
helping young people prepare for and achieve permanency.  
 
Facilitator transitions into a discussion about the various tools and techniques 
available to supervisors and workers.   
 
 
 
 
 
 
 
 
 
 
 
 

http://www.hunter.cuny.edu/socwork/nrcfcpp/pass
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Activity Three:  Tools and Techniques - Permanency 
 
Objectives:  Explain the 3-5-7 model. 
 Explain a variety of permanency tools. 

Appreciate how the various tools and techniques can be used in 
supervision. 

 
Time: 3.5 hours 
 
Materials: Participant Resources on Permanency 
 The 3-5-7 Model:  Preparing children for permanency, Darla Henry  
 Life book samples 
 Permanency Pact 
  
  
Facilitator Notes: 
 
Lecture: 
 
Introduce and review Darla Henry’s 3-5-7 Model for preparing children for 
permanency. Provide reference materials for the group.   
 
Note to Facilitator: Prior to this lecture, it may be helpful to summarize the 
components of the 3-5-7 Model on a flip chart for easy reference. 
 
Start by asking if participants are familiar with Henry’s Model.  Share with the 
group the following overview.  Note that Henry’s Model supports permanency 
preparation for children and youth but our conversations will focus primarily on 
preparing young people for permanence.  
 
The model is designed to prepare youth for permanency.  To support youth with 
achieving permanency, the core work that needs to be done is around loss, 
safety, identity, attachment and relationships. It is based on the assumption that 
the youth with whom we work have many unresolved losses.  This model helps 
us think about how we work with young people to resolve their grief.    
 
Ask group to think about how many of the young people with whom they’ve come 
into contact have some kind of diagnosis as a result of their behavioral acting 
out.  The reality is that many of these youth are misdiagnosed – their behavior is 
a result of trying to work through their grief and loss on their own, without support 
or guidance from caring adults.  Ask participants to think about how they can 
support their workers in their work with adolescents around preparing for 
permanency.  Walk through the components of the 3-5-7 model. 
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The “3” stands for 3 Tasks: 
The first task is Clarification.  Workers need to help children and youth 
understand why they came into the foster care system – this is the first step to 
helping them work through the trauma and grief they have experienced. 
 
The second task is Integration.  Workers need to acknowledge and validate that 
children and youth have been part of many families and help them come to terms 
with what this means for them.  Also, they will need support to reconcile the 
many losses they have experienced as a result of multiple placements.  Finally, a 
critical focus of integration is around acknowledging their strength and resilience.   
 
The third task is Actualization. Workers need to be able to support children and 
youth with visualizing their membership in a permanent family as part of 
preparation efforts.  If children and youth cannot envision themselves as part of a 
family, then it is likely that efforts to achieve permanency will not be successful. 
 
The “5” stands for 5 Questions: 
As part of preparation efforts, children and youth need to have the answers to the 
following questions: 
 
Who I am?  This question addresses the issue of Identity.  Many children and 
youth have very limited information about their families of origin and the families 
of which they have been a part during their time in foster care.  Helping them 
answer this question is critical to the formation of a healthy identity and sense of 
self. 
 
What happened to me? This question addresses the issue of Loss.  Many 
times, children and youth do not know why they are in foster care.  As a result, 
they may blame themselves and experience profound guilt and self loathing for 
circumstances that were completely beyond their control.  Though the answers 
may be painful, children and youth need to know what brought them into the 
foster care system. 
 
Where am I going? This question addresses the issue of Attachment.  Children 
and young people need to have some sense of what the future holds for them 
and what the plans are.  If they are not going to return to their birth families, they 
need to have this information.  They also need to have opportunities to be a part 
of these ongoing discussions. 
 
How will I get there? This question addresses the issue of Relationships.  Many 
times, children and youth have little experience with healthy, long-term 
relationships based on unconditional positive regard.  They need to have time 
and space to develop the trust needed to form relationships. 
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When will I know I belong? This question addresses the issue of Claiming and 
Safety.  Children and young people need to be able to reflect on and talk about 
what it means to really be part of a family and how they will know when this has 
happened for them. 
 
The “7” stands for 7 Skill Elements: 
To “do the work” of preparing children and youth for permanency, workers need 
to possess a specific set of skills.  The seven skills include being able to do the 
following:  
 

 Engaging the child in the process; 
 Listening to the child’s words; 
 Telling the truth when you speak; 
 Validating the child and his/her story; 
 Creating a safe space for the child to do their work;  
 Understanding that it’s never too late to go back in time; and  
 Recognizing that pain is part of the process. 

 
Talk through each of the skill areas and ask participants how they support their 
staff in developing and fine-tuning these skills. 
 
Young people need support with mourning and coping with separation from their 
loved ones.  It is essential that staff has the skills needed to help youth 
experience emotions that may be hidden away as well as teach them how to 
express these feelings. 
 
Youth must be actively engaged in preparing for permanency.  Supervisors 
should encourage their staff to be transparent in providing information that will 
help to: 

 demystify the youth’s past; 
 explain current and future behaviors; and  
 prepare both the youth and parents for the adjustment period  that 

they will experience. 
 

Henry emphasizes the importance of meeting the youth where they are, being 
honest about their circumstances in a manner that is developmentally 
appropriate, and allowing them to grieve at their own pace.  Furthermore, Henry 
cites C.L. Jewett who states: 
 

One of the most important things in the preparation of children for 
adoption is that the worker herself must be properly trained and able to 
operate effectively; there must be enough time allowed for the child to 
establish a supportive relationship with the worker, and for the child to do 
the necessary emotional work to be ready to move. 
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In summary, the 3-5-7 model is effective with helping staff to understand their 
role with preparing youth for permanency.  
 
Transition the conversation into an overview of the tools and techniques that can 
help young people answer the “5 Questions.”  Facilitator should provide an 
overview of the following tools and techniques. 
 
Presentation of Tools and Techniques: 
 
Life Books: 
 
Ask the group how many of their staff uses life books with young people. Pass 
out reference materials from FosterClub and the West Virginia Department of 
Health and Human Services.  It is helpful to use life books with children and 
youth to answer the “Who am I?” question (see 3-5-7 Model). When working with 
youth, it is fine to start with the present and work backwards.  Life books can also 
start to answer the questions that youth have around loss.  Recognize that this 
work is time consuming.  Part of your role as a supervisor is to help your staff find 
and make time to do this work.  Additionally, the accomplishments of young 
people as they prepare for adulthood can also be included in a life book.  This 
concept of a life book involves expanding the notion of a book to a “lifepak.”  
Some agencies have included all of the young person’s important information on 
a DVD, including a birth certificate, pictures, social security card, and health 
related information, etc. 
 
Be sure to highlight the importance of engaging foster parents and caregivers in 
these strategies so that they are aware and also able to handle any reactions 
from young people. 
 
Eco- Maps: Skill Building Activity 
 
Ask the group if they use eco-maps in their staff supervision.  State that the eco-
map is a graphic visual representation of the young person in relation to his/her 
community.  This can be a useful tool to support permanency for young people in 
care as it shows the relationships between family members and external systems 
such as school, health care, work, and spiritual community.  This broad spectrum 
can enable the young person and their worker to quite literally “see” relationships 
that they might not have noticed previously.  Information such as time spent in 
accessing educational services, time spent in one foster home or another, time 
spent in relationships with one social worker or another and safety of family 
members can be learned through designing an eco-map. The eco-map adds to 
information learned from the genogram and family circles.  Family resources in 
people and environmental systems may become apparent and lead to exploring 
a permanency option which might have otherwise been overlooked. The eco-
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map is a paper and pencil simulation developed as a family assessment, 
planning, and intervention tool.  
 
Review the following directions used to develop an eco-map and refer 
participants to their packet and the handout: Eco- Map. 
 
The young person is placed at the center of the diagram. Each person and any 
organizations that form a part of the young person's network is named and 
placed within a circle. 

Where there is a connection between the young person and an individual and 
organization, the nature of the relationship is illustrated by a line drawn between 
them.  

An unbroken line illustrates a strong or close relationship. For example: 

 

A line of dashes illustrates a weak relationship. For example: 

 

 
A stressful relationship is illustrated by a dotted line with vertical dashes. For 
example: 

 

Fill in or draw circles for the other systems of the family environment.  The circles 
can be any size and do not reflect significance by their size.  Some of the most 
common systems for young people are extended family, recreation, health care, 
and school.  Some circles are left undesignated so that the map can be 
individualized for each young person.  

Indicate the direction of the flow of resources, energy, or interest by drawing 
arrows along the connecting lines.  
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State that in order to get comfortable using this technique it is important to 
practice. Ask the group to complete an eco-map for themselves. Give them 
fifteen minutes to complete their own eco-map. Use the following questions to 
debrief the activity: 
 

 What was the experience like in creating your eco-map? 
 What do you see as the advantages for using this strategy? 
 What do you see as some of the challenges? 
 What are some ways to overcome those challenges? 

 
 
State that an eco-map is an important tool to use with young people as part of 
the assessment process. 
 
 
My Social World: Skill Building Activity 
 
This activity uses proxemics, the study of the cultural, behavioral, and 
sociological aspects of spatial distances between individuals.  Draw three 
concentric circles to illustrate the different kinds of relationships that young 
people have with others.  In the innermost circle, the young person writes his/her 
name.  In the next closest circle is the group of people with whom they are 
closest (best friends, close family members). The next circle includes people that 
are “in their world” but not in their inner circle.  This circle may include 
classmates, work associates, or acquaintances.  The outer circle represents 
people with whom the youth is not close.  Prior to doing this activity with a young 
person, workers need to read the case file/records carefully so that they are able 
to prompt youth or help identify important people if the youth is unable to do so. 
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In doing this activity with young people, you may need to ask questions to help 
them identify important people.  For example: 
 

 Who do you laugh with?   
 What was your favorite meal and with whom did you eat it? 
 Who do you call when you have good news to share? 

 
Ask participants to create their own social world. Give them five minutes to 
complete the activity. Ask them to share their social worlds with a partner. Ask 
them what the experience was like? How would they introduce this technique to 
their staff? 
 
 
Life Maps: 
 
Life maps provide another helpful strategy for helping young people with 
understanding where they have been, where they have come from and where 
they would like to go.  Creating a life map helps to illustrate that life is like a 
journey.  By using paper and art supplies (markers, crayons, colored pencils 
etc.), a young person can identify and describe key life moments (I was born… I 
went to school…My first memory is…) by drawing their story.   
 
Family Search and Engagement: 
 
Present a scenario to the group about a hypothetical case and ask the group: 
how would you approach one of your staff about a youth on their caseload that 
seems to have no permanent connections?  Responses may include: think about 
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how you’re defining permanent connections, revisit the issue of connections with 
the worker and ask probing questions, have the worker revisit the issue of 
connections with the youth, use a team approach, “mine” the youth’s record etc.   
 
Introduce the methodology entitled Family Search and Engagement and refer 
participants to a new publication by the National Resource Center for Family 
Centered Practice and Permanency Planning entitled Six Steps to Find a Family:  
A Practice Guide to Family Search and Engagement (available on the Center’s 
website www.nrcfcppp.org ).  The California Youth Permanency Project has 
utilized this methodology to find and engage family members for youth who have 
lost track of their family members.  Note that using this approach is a ”journey” 
that workers can embark on with young people but one that requires resources, 
training and the ability and willingness to act quickly. Refer participants to the 
resource list for additional information 
 
Note to Facilitator: It is important to review the publication Six Steps for Find a 
Family: A Practice Guide to Family Search and Engagement prior to presenting 
this information to staff. Additionally, there is a PowerPoint presentation at the 
Center’s website (www.nrcfcppp.org) under the information services tab – Family 
Search and Engagement (FSE) which presents the six steps in a condensed 
format. 
 
There are six identified steps to this approach: 
 

 Step One: Setting the Stage: Step one lays the foundation by examining 
and recognizing the need for permanency. The social worker and 
supervisor consider clinical issues that may arise for them, analyze the 
youth’s network and safety considerations, and begin to create the youth’s 
permanence team. 

 
 Step Two: Discovery: The social worker uses all available means to (1) 

find as many relatives and important adults and as much information as 
possible, (2) complete a family tree to show the youth and family, and (3) 
prepare for the initial call or visit. After the visit, he/she keeps the youth 
and others informed of the results and begins engagement with family 
within one week of discovery.  

 
 Step Three:  Engagement: This step requires sensitivity to each family 

member’s needs, as well as to everyone’s safety and discussion of 
participants’ feelings, roles and expectations. Debriefing after the meeting 
should occur with the youth, family members, team members, caregivers, 
and other professionals. Assure that permissions and background checks 
have not been overlooked. 

 
 Step Four: Exploration and Planning: In step four, the team and the 

social worker as a team member, design how the relationship with the 

http://www.nrcfcppp.org
http://www.nrcfcppp.org
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youth will develop, outline the youth’s needs, and consider and assess 
permanency options and how to support them.   

 
 Step Five: Decision Making and Evaluation: In step five, the team finds 

a permanent family for the youth and develops a realistic plan for 
supporting and sustaining that relationship, taking into account the 
inevitable problems that will arise. The team is now taking responsibility 
for the youth’s success, whereas the social worker acts as a facilitator, 
raising questions to help the team assess solutions and consider 
challenges.  

 
 Step Six: Sustaining the Relationship(s): To assure long term success, 

the youth, family and team have developed plans to resolve current and 
future legal, financial and safety needs.  They understand how to support 
each other and how to locate additional resources when or if necessary. 

 
 
Remembered People Chart - Skill Building Activity 
 
State that another way to help young people explore connections is to create a 
remembrance chart developed by Robert G. Lewis and Maureen S. Heffernan in 
Adolescents and Families for Life: A Toolkit for Supervisors, April 2000. State 
that the remembrance chart is an easy to use tool for helping young people recall 
and organize memories. It provides a safe way to take stock of their history.  The 
basic elements of the chart are: 
 
Age: helps young people consider the different time periods in their lives. 
Where I lived: to organize formal and informal placements as well as time with 
the birth family. 
Who I remember: People the young person lived with or anyone else they can 
identify as significant from the various time periods. 
What I’d Like to Do: How the young person would like to follow up with each 
relationship. This includes the option of doing nothing. 
 
Highlight the fact that we should never ask young people or staff to do activities 
that we are not willing to do ourselves.  Ask participants to complete the 
worksheet for themselves and think about three time periods in their lives – i.e.: 
age 16, age 25, age 40.  Turn to your neighbor and exchange your Remembered 
People Charts. Interview each other using the age as a guide and practice asking 
each other questions.  For example, where did you live, who do you remember, 
what would you like to do?    
 
After ten minutes, bring the pairs back to the larger group and debrief the activity.  
Ask “was this a difficult activity?”  This activity can help your workers with having 
these conversations with young people and assist them with mapping out their 
lives – particularly if there are gaps in their memories.  Note that workers should 
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be prepared to talk with youth and provide support if the activity proves to be 
difficult. 
 
Advise the group that this process may evoke many memories. It is important to 
involve the young person’s therapist. It is important to process the information 
with the young person and help them discuss their feelings. 
 
Mentoring: Skill Building Activity 
 
State that resilience research has clearly shown that people are important in the 
lives of youth. Studies show that one person can make a difference in the lives of 
others. The ability to develop connections to another adult is extremely important 
for youth in foster care. Young people need a sense of permanent connection to 
people and places.  
 
Refer participants to their materials packet Worksheet: Influential People. Ask the 
group if they have had people that have influenced them and helped them 
overcome challenges in their lives.  Ask participants to make a list of the five 
most influential people in their lives. Then, ask them to identify three qualities for 
each person listed.  For example: supportive, loving, and caring.  Note that the 
qualities may not always be positive. Ask them to review their lists. Ask them to 
identify some of the words or themes that were consistent. Ask the group if they 
would consider any of these people to be mentors. Ask them to think about what 
types of supports and opportunities they were offered in these relationships? 
Record their responses on the flip chart. 

State that it is difficult to name an approach to positive youth development which 
supports permanency for youth and which is more universally praised than 
mentoring. Mentoring has been a valuable tool in assisting in the daily lives of 
children, teens, young adults, and adults for centuries.  

State that mentoring is a special kind of caring and supportive relationship or 
partnership between two people that is based on trust and respect. Mentors 
share their knowledge and experience with mentees to help them define and 
reach their goals. There are two different kinds of mentoring relationships—
formal and informal. Formal mentoring is a structured relationship between 
mentor and mentee that is supervised through a specific program. Informal 
mentoring is less structured and could be as simple as a family friend and a child 
meeting a few hours a month for meaningful advisement. 

Research shows that youth in well-structured, traditional mentoring programs 
demonstrate better grades and test scores, increased school attendance, higher 
college enrollment rates, improved self-esteem and behavior overall. They also 
have a decreased likelihood of dropping out of school, using drugs or alcohol, or 
becoming a teen parent. 
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State that mentoring is a youth development strategy whereby young people are 
developing emotional, motivational and strategic supports. Ask the group, how 
does mentoring support youth permanency? Use the following information to 
enhance your discussion: 

Mentoring is a promising method for reaching individuals in need of support, 
education, and socializing.  Mentoring is an arrangement that provides adult 
supervision and guidance for the youth, and may include a formal, structured, 
subsidized arrangement. It allows for a form of shared parenting responsibilities 
when no individual person can provide for them, and is an appropriate 
permanency support for some older youth in foster care.  The youth may even 
live independently or in another out-home home care arrangement, including a 
foster family situation.  Formal mentoring from a network of adults can provide 
the youth with a support system required for full functioning in adulthood.  
Another advantage of this arrangement is that the ties and relationships built 
between the youth and mentors may last well beyond their time in foster care. 
Mentors can provide educational or employment advice and assistance, and help 
prevent juvenile crime, unemployment, school dropout, and teen pregnancy 
(Fiermonte & Renne, 2002).  

Ask the group, what are some strategies for creating informal mentoring 
relationships with youth in foster care? Record their responses on the flip chart. 
State that some informal mentoring relationship with adults may include a foster 
parent, former teachers, an employer or even the youth’s older siblings. Ask the 
group, how can this strategy be used in their staff supervision? 

Permanency Pact: 
 
Ask the group if anyone is using the permanency pact with their staff. State that 
the Permanency Pact is a free tool developed by FosterClub (available at 
www.fosterclub.com). It is designed to help clarify and formalize the relationship 
between a youth preparing to transition to adulthood and a supportive adult. For 
many youth in foster care, trying to understand where they stand in relationships 
with adults can be difficult. They are often unclear about who will be there for 
them after they leave foster care and exactly who they can count on for what. 
Youth in foster care have often been exposed to dysfunctional relationships 
where boundaries are vague and adults have been paid to provide services to 
them.  Connecting youth to adults that can provide life long support is essential to 
a youth’s successful transition to adulthood. The Permanency Pact helps to 
clarify and formalize the commitment. The Permanency Pact’s list of 45 supports 
that a caring adult might provide to a youth is used to draft a contract between 
the adult and the youth about the specific supports they are willing to offer.  
 
Review the tool with participants and ask them to think about how they can use 
the tool in their staff supervision.  
 

http://www.fosterclub.com
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Supervisory Skill Building Activity  
Divide participants into dyads and have them think about an upcoming 
supervision session with a worker who is struggling to find a permanent 
connection for a young person on their caseload. Think about the tools we have 
discussed today. Share the case specifics with your partner and together, 
discuss which tools and techniques would be appropriate for this case. Outline a 
strategy for introducing these tools with the worker at your next supervision.  Be 
sure to help worker address the importance of engaging foster parents and 
caregivers in these strategies so that they are aware and also able to handle any 
reactions from young people.   
 
 
.  
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Activity:  Integration Activity -The Permanency Maze 
 
Objectives: To illustrate the challenges of achieving permanency for youth 

using experiential activity. 
 To highlight the importance of persistence and teamwork to achieve 

permanency for youth. 
  
Time: 45 minutes 
 
Materials: Grid of 18 inch squares, 6 x 7, laid out by using large plastic sheets 

with pre-made tape squares (You can make a grid on the floor 
using removable masking tape.) 
Completed map and pencil 
10 Hundred Grand candy bars or “play money” totaling $100,000. 
Whistle or sound device 

 
Sample MAZE (EASY) 
 

  X    

 X     

X X     

  X X   

   X   

  X    

   X   
 
 
Sample MAZE (Difficult) 
 
 

 X X    
X      
X   X X  
X  X   X 
 X   X  
     X 
    X  
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SAMPLE GRID 
 

      

      

      

      

      

      

      
 
 
Facilitator Notes: 
 
Advise the group that the goal of this activity is to get from one side of the maze 
to the other. This maze represents the path to permanence for youth in foster 
care.  It is like entering uncharted waters. The grid squares represent the 
challenges you must negotiate in order to succeed.  
 
There is only one right, safe path which the facilitator knows because he/she has 
been through it already and has a map. Some of the squares are “safe” and 
some represent traps and pitfalls. As a team, your job is to find the right path, 
using trial and error, and get all team members to the other side.  
 
Note to Facilitator: The facilitator creates a map with the one and only path 
through the maze. It can be easy or complicated and can also include some 
backwards moves. The group must, by trial and error, find the safe path. 
 
Participants get five minutes of planning time. Once the planning time is over, no 
talking is permitted in the group. 
 
Advise the group that they cannot leave any kind of visual trail, or make a map by 
any physical or visual means. They must decide, in advance, the order in which  
each team member will move through the maze.  They are not permitted to 
deviate from this order. 
 
State that only one person can be in the maze at any given time. No part of any 
team member (including pointing fingers or using body parts to provide direction) 
may be in the maze while someone from the team is in the maze.  In the maze, a 
person may step forward, backwards, sideways or diagonally, but may not step 
over a square. If someone steps in a pitfall, obstacle or trap (e.g., any square that 
is not on the secret path) the facilitator will sound a whistle or other sound device. 
That person must then return the same way in which he/she entered the maze.  
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State the group has $1 million dollars available. A mistake costs $100,000. A 
mistake is defined as breaking any of the rules or stepping on a pitfall that’s been 
stepped in before on the way in or out of the maze. In other words, a mistake that 
could have been avoided will also cost $100,000.  
 
Note to Facilitator: The facilitator can modify the rules slightly to adapt to the 
participants abilities. For example you can allow talking, map making, or allow for 
two mistakes before collecting the fine.  To increase the level of difficulty and 
make the activity more challenging, the facilitator may impose time limits.  This is 
a hard activity for the facilitator to monitor. Completed map and pencil are 
necessary. 
 
All group members have to work together to help each other.  Use the following 
questions to debrief the activity: 
 

 Did you stick to the original plan that you made with the group?   
 
 There’s a real parallel for youth work – you found the path through trial 

and error.  Finding permanency for youth is not an activity that you can 
accomplish by yourself.  Permanency requires collaboration and finding 
new ways to communicate with others, especially young people.  Highlight 
the fact that staff holds a lot of power – it’s important to share the power 
with young people to help them achieve permanence.   

 
 How did it feel once you got to the middle of the maze?  Make the 

connection to what happens to young people when they’re getting mixed 
messages and confusing information from multiple people. 

 
 How is this activity like supervising adolescent cases? 

 
 What part of the activity created the most challenges for you personally? 

The group? 
 

Highlight the issue of dependence on the group.  Some group members 
struggled with the activity because the activity wasn’t conducive to 
individual learning styles.  Highlight the fact that like permanency, the 
activity was a learning process that took time.  It wasn’t something that 
you could rush through.  If one person isn’t watching, it can really disrupt 
the process while other group members do all of the work.  You can move 
forward but it’s very difficult to move backward.  Consider the implications 
for helping young people look “back” on their lives, come to terms with the 
past, and understand what happened to them so that they can move 
forward.   
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Activity:  Action Planning 
 
Objectives: To create individual action plans to promote transfer of learning. 
 
Time: 20 minutes 
 
Materials: Action Planning Forms 
 
Facilitator Notes: 
 
Distribute Action Planning Forms and ask participants to develop action plans 
based on today’s session. Give participants ten minutes to complete their plans. 
Encourage them to be as specific as possible when developing their action plans. 
Have each participant share their action plans with the group. 
 
Note to Facilitator: If possible collect action plans and make copies of them as a 
way of tracking participant progress.  
 
Wrap up the day by summarizing the material covered during the permanency 
learning session.  Provide information about resources posted on the website 
and the corresponding On the Job (OJT) activity.   
 



 

Developed by the National Resource Center for Family-Centered Practice and Permanency 
Planning at the Hunter College School of Social Work. August 2008. 

22

References 
 
Association for the Advancement of Health Education. Cultural Awareness and 
Sensitivity: Guidelines for Health Educators.  www3.doh.wa.gov 
 
Bernard, B. (2004) Resiliency What We Have Learned.  San Francisco, 
California. WestEd. 
 
Campbell, K. (2006) Presentation for the National Resource Center for Family-
Centered Practice and Permanency Planning. 
 
Center for Youth Development and Policy Research, Academy for Educational 
Development. Washington, DC.  
www.aed.org/CentersandExperts/acentyouth.cfm 
 
Center for Excellence for Youth Engagement.  www.actforyouth.net 
 
Child Welfare League of America. (2001) Positive Youth Development and 
Independent Living: Building Staff Competency and System Capacity 
Curriculum. 
 
Children FIRST Fordham University (2003). Strengths-Based Assessment 
Strategies with Youth Available online www.nrcyd.ou.edu. 
 
Children FIRST Fordham University (2003) Working in Partnership Curriculum. 
Available online www.nrcyd.ou.edu. 
 
Children FIRST Fordham University (2003) Pre- Service Independent Living 
Curriculum. Available online www.nrcyd.ou.edu. 
 
Cook, R. & Ansell, D.I. (1986) Independent Living services for youth in 
substitute care. Prepared for the Administration for Children, Youth and 
Families, U.S. Department of Health and Human Resources. (Contract #OHDS 
105-84-1814) Rockville, MD: Westat, Inc. 
 
Fiermonte, C., & Renne, J.L. (2002) Making it permanent: Reasonable efforts 
to finalize permanency plans for foster children. Washington, DC: American 
Bar Association, Center on Children and the Law/NRC on Legal and Judicial 
Issues. 
 
Freedman, Lucy. Personal and Organization Empowerment. Syntax 
Communication Modeling Corporation – Conference Presentation. 
www.syntx.com/publications.html 
 

http://www.aed.org/CentersandExperts/acentyouth.cfm
http://www.actforyouth.net
http://www.nrcyd.ou.edu
http://www.nrcyd.ou.edu
http://www.nrcyd.ou.edu
http://www.syntx.com/publications.html


 

Developed by the National Resource Center for Family-Centered Practice and Permanency 
Planning at the Hunter College School of Social Work. August 2008. 

23

Frey, L. (2005). A Call to Action: An Integrated Approach to Youth Permanency 
and Preparation for Adulthood. Available online: www.caseyfamilyservices.org. 
 
Henderson, Nan & Milstein, Mike. (1996) Resiliency in Schools – Making It 
Happen for Students and Educators. Corwin Press, CA.  
 
Innovation Center for Community and Youth Development, A Division of 
National 4-H Council. www.fourcouncil.edu.cyd 
 
Jordan Institute for Families, The University of North Carolina. (2003) 
Interdependent Living Curriculum. Available online www.nrcyd.ou.edu. 
 
Lewis, R.G., & Heffernan, M.S. (2000). Adolescents and families for life: A 
toolkit for supervisors. Boston: Lewis & Heffernan. 
 
Lofquist, William. (1989). Technology of Prevention Workbook. Associates for 
Youth Development Publications.  
 
Louisell, Mardith J., (2008). Six Steps to Find a Family: A Practice Guide to 
Family Search and Engagement. Available online www.nrcfcppp.org 
 
Louisell, Mardith. (2004). Model programs for youth permanency. Oakland, CA: 
California Permanency for Youth. (cpyp.org) 
 
Mallon, Gerald. (2005). Toolbox Number 3 Facilitating Permanency for Youth. 
CWLA Press. 
 
Michigan 4-H Youth Development. http://web1.msue.msu.edu/cyf/youth 
 
Morse, Joan. (2006) An Integrated Approach to Working with Youth. New York 
City Administration for Children’s Services Office of Youth Development. 
 
Mount, B. (1992). Person-centered planning: Finding directions for change 
using personal futures planning. New York: Graphics Futures, Inc. 
 
Muskie School, Institute for Public Sector Innovation, (2003) Teach them to 
Fish:  Working with Youth In Transition from Foster Care – Trainer Manual. 
Available online www.nrcyd.ou.edu. 
 
New York State Office of Children and Families. (2004).  The Adolescent 
Services and Outcome Guidance Paper. Albany, New York 
 
New York State Office of Children and Families  (2002.) Life Skills Toolbox 
Curriculum. Albany, New York. 
 

http://www.caseyfamilyservices.org
http://www.fourcouncil.edu.cyd
http://www.nrcyd.ou.edu
http://www.nrcfcppp.org
http://web1.msue.msu.edu/cyf/youth
http://www.nrcyd.ou.edu


 

Developed by the National Resource Center for Family-Centered Practice and Permanency 
Planning at the Hunter College School of Social Work. August 2008. 

24

New York State Office of Children and Family Services Program (1999). 
Independent Living CORE Training. Albany, New York 
 
The National Conversation on Youth Development in the 21st Century: Final 
Report http://www.4hcentennial.org/conversations/main.asp 
 
Pearpoint, J., O'Brien, J., & Forest, M. (1993). Path: A workbook for planning 
possible positive futures: Planning alternative tomorrows with hope for 
schools, organizations, businesses, families. Toronto: Inclusion Press. 
 
Saleebey, Dennis (2005) The Strengths Perspective in Social Work Practice. 
Pearson/Allyn & Bacon. 
 
Shirk, M. (2006). Hunting for Grandma 
www.youthtoday.org/youthtoday/Feb06/story2_02_06.html 
 
University of Minnesota Extension Service.  www.extension.umn.edu 
 
Werner, E & Smith, R (1992). Overcoming the odds: High Risk Children from 
birth to adulthood.  New York, Cornell University Press.  
 
Wolin, S. & Wolin, S. (1993). The Resilient Self: How Survivors of Troubled 
Families Rise above Adversity.  New York: Villard Books. 
 
 

http://www.4hcentennial.org/conversations/main.asp
http://www.youthtoday.org/youthtoday/Feb06/story2_02_06.html
http://www.extension.umn.edu

